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corporeality, playfulness, cooperativism/communitarianism, religiosity, vital energy (axé), and 
musicality (Trindade, 2010).

These civilizational values reinforce memory and the corporeal elements of Black African 
ancestry, re-signified by performed Black bodies, or even as “[…] doubly repeated behaviors, which 
allude to the reiteration of the performed action, its repetition in time and as time and duration, 
as well as its simultaneous ephemerality” (Martins, 2021, p. 38; our translation)8. In this regard, it 
is important to highlight the significant number of Black men and women in the Quadrilha Êta 
Lasquêra, who sustained our aesthetic-cultural encounters (Figure 2).   

Figure 2 – Performance by the Quadrilha Êta Lasquêra, in which I appear as part of the second couple, on 
the left, and lying on the ground, on the right

Source: Personal archive, 2003

Thus, I perceived the boisterous manner in which we danced quadrilha, randomly swaying 
arms, legs, and spine, amid jumps, shouts of animation, and variations in bodily movement driven 
by the rhythms of xaxado, xote, baião, and forró. These characteristics were expressed in the way 
each participant danced when privileging a mischievous gaze or the rough, yet festive, aspect of the 
cangaceiros and cangaceiras of Virgulino Lampião and Maria Bonita’s band—a theme researched and 
presented by the quadrilha to this day (Figure 3). 

8 It is worth contextualizing that Leda Maria Martins was based on the concept of restored behavior, coined by Richard 
Schechner, to address performance in his study (Martins, 2021, p. 38). For more information on the concept, see: 
SCHECHNER, R. O que é performance?. O percevejo: revista de teatro, crítica e estética, ano 11, n. 12, 2003, p. 25-50.
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Figure 3 – Performance by the Quadrilha Êta Lasquêra of Samambaia, Federal District

Source: Personal archive, 2007

At that time, Êta Lasquêra introduced innovations and made an impact in competitions 
by presenting itself entirely dressed as cangaceiros and by performing dance steps of French origin 
through its own reworking of the theme, in which the delicacy and subtlety of the minuet were 
reinterpreted through the low-bodied movement of a stylized xaxado: stamp one foot, then the 
other, dragging and lifting the knee; thrust and accentuate the hips; playing and parodying in a 
distinctly ethno-Brazilian manner, etcha!    

Another aesthetic experience that reinforced accounts of my scenic-corporeal knowledges 
was the Paixão do Cristo Negro (Passion of the Black Christ), in which comic moments also emerged 
during rehearsals or performances9. In the improvisations we created to construct that staging, on one 
occasion I played the disciple Judas Iscariot, who, in the conceived scene, was supposed to withdraw 
abruptly when Jesus Christ would denounce him as the group’s traitor. In that improvisation, with 
all eyes and fingers pointed at me, I paused, looked at everyone, and provocatively produced a 
caricatural, mocking cry: buaááá! Everyone laughed, as I broke the pattern and revealed the defense 
and fragility of that “perverse” disciple “villain,” historically rejected by the Christian world.

These comic effects were displayed precisely in the performances we staged for large 
audiences gathered on Good Fridays—for example, when I portrayed King Herod, whose scene 
depicted the ridicule the historical character directed at Jesus Christ, within an atmosphere of orgy, 
festivity, mockery, and buffoonery (Figure 4).

9 Religious and artistic-cultural manifestation held in Samambaia, Federal District, since 1997. From 1998 onwards, 
the adjective negro (Black) was added in order to present a Jesus Christ with Afro-Brazilian qualities, more corresponding 
to the Brazilian people, instead of affirming that he was in fact Black.
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Figure 4 – Scenes from Paixão do Cristo Negro of Samambaia, Federal District

Source: Personal archive, 2003

I do not wish, by this, to disregard the experiences I later had in my teaching-and-learning 
process in performing arts, with a focus on the comic, laughter, and the clown figure10. Rather, 
my aim is simply to highlight my corporeal awareness, more or less perceptible, of the effects 
that produce comicality, which was further expanded in the clown workshop I attended in 2003, 
through the systematization of exposure to ridicule, the exploration of my own flaws or “personal 
trash,” and mastery of focus and triangulation on stage.

In addition, I seek to demonstrate the presence of certain elements characteristic of the 
African worldview embodied into the artistic, pedagogical, and cultural practices I experienced, 
even when addressed indirectly, such as memory, ancestry, circularity, corporeality, playfulness, and 
communitarianism, along with the affirmative visibility of Black bodies on stage, since “the body 
in performance restores, expresses, and simultaneously produces this knowledge, inscribed in the 
memory of the gesture” (Martins, 2021, p. 130; our translation). 

I understand that, upon reconsidering the analysis of these accounts, I can begin a renewed 
conceptual approach centered on the influence of Black and Afro-diasporic cultures in my aesthetic-
formative trajectory, without resorting to the nomenclature of the White European-Aristotelian 
theatrical system to characterize popular cultural practices, and with an Afro-centered framing that 
I have integrated. As “to affix an Aristotelian theater reference as the sole interpretive measure of 
a Black Brazilian cultural practice sounds like an act of whitening through rational scientification 
or of Black matricial invisibilization, subordinating its postulates to a hegemonic model” (Dumas, 
2022, p. 11; our translation).

Overall, I know that across all these lands I have inhabited, learned, and shared. More than a 
parochial ideology, I understand that the critical and analytical dialogue on racism across the world 
enabled the elaboration of practices and knowledges in performing arts from a corporeally anti-

10 My first clown workshop was with two artists and clowns, at that time, members of a recognized theater group 
from Brasilia. The initiation was performed in the city of Samambaia, in the second semester of 2003, inspired by 
some proposals of the LUME Theater Group, linked to the University of Campinas, with which the two lecturers had 
previously had a formative experience.
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racist perspective. This contributes to my formation and resonates with my practice as a performing 
arts teacher in public secondary schools of the Federal District’s State Department of Education. 

Samambaia, Federal District, last week of June 2024

That dark-skinned Brazilian (myself ), as read within that insular context, took into account 
the dignified prominence of Black skin tone upon entering the profession as a teacher in several 
public secondary schools in the Federal District, especially from 2016 onward. Over time, I began 
to mature my own Black corporeal self-perception, permeating my teaching sensitivity in the 
presentation and approach of anti-racist artistic-pedagogical content, particularly that related to the 
comic and laughter. This also occurred in dialogue with the philosophical reflections of Leda Maria 
Martins when addressing bodily performances that transmit the knowledge of African cultures 
transposed to the Americas: 

Inscribing knowledge was not, then, synonymous with mastery of an 
alphabetically written language. Inscribing knowledge was, rather, synonymous 
with an embodied experience, with an embodied knowledge that found in the 
performing body its place and environment of inscription. The word was danced, 
the gesture was sung; in every movement there resounded a choreography of the 
voice, a score of diction, a pigmented inscription of the skin, a sonority of colors 
(Martins, 2021, p. 36; our translation).

This movement of inscribing corporeal knowledge also inscribed the colors on/in my body 
in the fight against “recreational racism” (Moreira, 2019; our translation) in everyday school life, 
that is, a type of humor that propagates racial hostility, racial oppression, and hate speech. To this 
end, I sought to foster and render visible the aesthetics of Black and youth bodies in the teaching-
learning process of the curricular component of Arts11. I also addressed the critique of blackface in 
the secondary-school classes I teach, content that is articulated in the Currículo em Movimento of the 
New Upper Secondary Education of the Public Schools of the Federal District (State Department 
of Education, 2022, p. 68). During the curriculum review and drafting process, I joined the team 
of writers in the Languages field, representing the Art component and recovering dignified aspects 
of Black and Afro-Brazilian history and culture in the wording of a relevant support document for 
classroom pedagogical practices12. 

11 For this, see the systematization of other anti-racist artistic-pedagogical experiences in the form of articles. See: 
FRANCO, Elison Oliveira. A bela feira afroindígena: por uma educação estética antirracista. ouvirOUver, [S. l.], v. 
17, n. 2, p. 393-412, 2022. Available from: https://seer.ufu.br/index.php/ouvirouver/article/view/60838 . Accessed 
on: Dec. 1, 2025; FRANCO, Elison. O ilê performático da biodiversidade dos Orixás e das Iabás: os saberes das 
Africanidades para a sustentabilidade contemporânea. Revista VIS: Revista do Programa de Pós-Graduação em Artes 
Visuais, [S. l.], v. 20, n. 2, p. 187–200, 2022. Available from: https://periodicos.unb.br/index.php/revistavis/article/
view/41252 . Accessed on: Dec. 1, 2025. 
12 Pedagogical ethnic-racial and anti-racist guidelines related to the Art curricular component are included in the 
curriculum’s own learning objectives, such as the critique of blackface (“LGG34FG”) and the legacy of Black historical 
figures (“LGG35FG”) (State Department of Education, 2022, p. 68).

https://seer.ufu.br/index.php/ouvirouver/article/view/60838
https://periodicos.unb.br/index.php/revistavis/article/view/41252
https://periodicos.unb.br/index.php/revistavis/article/view/41252
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In other words, my Black corporeal experience sensitized me to approaches to content 
aimed at implementing Law 10.639/03, which mandates the teaching of Afro-Brazilian history and 
culture in schools (Brasil, 2003). While debates on blackface may seem outdated in academic and 
postgraduate circles, in basic education they remain quite incipient. It was precisely the pedagogical, 
historical, and critical contextualization of blackface that led me to a very powerful assessment 
activity conducted by a student, converging with the Black corporealities outlined in this text. 

I refer to the conception of the “creative notebook” by student L. P., aged 17, designed in 
the form of a circus13. He reconsidered the physical spaces that can safeguard knowledge produced 
in the performing arts, drawing on the anti-racist artistic-pedagogical practice we experienced. 
According to the student, the circus-shaped creative notebook was conceived to demonstrate that it 
is a space that encompasses everyone—that is, plurality and cultural diversity (Figure 5).

Figure 5 – Students’ creative notebooks

Source: Personal archive, 2024

If, for the student, the circus is the space that brings everything together, for me the poetic-
pedagogical gaze upon its spatiality also strengthens the perspective of an anti-racist education. I 
address this because, throughout the classes, I highlighted the work of Black artists in the performing 
arts, such as the clown Benjamim de Oliveira (1870-1954), thereby rendering visible an aspect 
of Afro-Brazilian history and culture. Put differently, this involved recovering a personality from 
Brazilian culture within the performing arts, against the backdrop of circus content, by foregrounding 
the Black clown who developed circus-theater theatricality in Brazil (Marques, 2006; Silva, 2022). 
I also drew a parallel with Leda Maria Martins’s reflections on the movement of the Black body in 
the development of Brazilian theater: 

13 The “creative notebook” is an evaluative procedure that I designed for students to systematize the contents developed 
during Art classes. Some of this activity can be followed by the televisa report: G1-DF2. Alunos de escolas públicas 
personalizam cadernos, G-DF2, Distrito Federal, 11 dez. 2023. Available from: https://g1.globo.com/df/distrito-
federal/df2/video/alunos-de-escolas-publicas-personalizam-cadernos-12186641.ghtml. Accessed on: Dec. 1, 2025.

https://g1.globo.com/df/distrito-federal/df2/video/alunos-de-escolas-publicas-personalizam-cadernos-12186641.ghtml
https://g1.globo.com/df/distrito-federal/df2/video/alunos-de-escolas-publicas-personalizam-cadernos-12186641.ghtml
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Integrating scenic idioms and codes, gesture draws the body within ornamented 
spatialities. Expanded and scanned in and through spatialities, this transitory 
body walks, rests, runs, always in migrations that perform an occupation, whether 
literal or symbolic, of places and non-places, instituting aquilombamentos, 
reterritorializing spaces, and rendering them an expressive part of scenic 
movements and wanderings (Martins, 2021, pp. 79-80; our translation). 

These scenic movements led me to present, after the assessment activity on Black visualities, 
several Black artists to students in order to reinforce learning related to Law 10.639/2003. The 
didactic and pedagogical presentation of the life of the Black clown Benjamim de Oliveira revealed a 
distinct form of comicality, as it showcased the aesthetic practice of an artist who—like many others 
of Black African origin—was nearly silenced in the consolidated history of the performing arts. 
Nevertheless, the growth of contemporary research and studies on his work has come to celebrate 
his existence and artistic legacy (Marques, 2006; Silva, 2022). 

Moreover, the affirmative exposure of Black artistic-corporeal trajectories offers a compelling 
pedagogical reflection, in contrast to the racist practice of blackface and contemporary productions 
of the comic and laughter that follow that path. This can lead students toward an effective anti-
racist teaching-learning process, grounded in careful attention to the intentional and conscious 
development of education for ethnic-racial relations, through an affirmative aesthetic perspective 
on content connected to the Art curricular component, with a focus on theater education in basic 
schooling, as occurred through attention to Black corporealities. 

Finally, it is worth recalling that upper secondary education constitutes one of the key 
stages for the implementation of Article 26-A of the Brazilian National Education Guidelines and 
Framework Law (LDB), as amended by Law No. 10,639/2003, within Brazilian basic education. 
The text of the law already stipulated that “in primary and secondary education institutions, the 
teaching of Afro-Brazilian History and Culture becomes mandatory” (Brasil, 2003; our translation). 
In this sense, ancestral codes, inscribed in and transmitted through the Black body, become a 
fundamental aesthetic approach for activating critical thinking in the education of students in both 
public and private schools throughout Brazil. 

3 Black-corporeal considerations in (dis)continuous trajectories

It was through the interweaving of my Black-corporeal practices and forms of knowledge in 
the performing arts, set against the background of my master’s research on the phenomenology of 
the comic, that I constructed this text. The aim was to share didactic and pedagogical strategies and 
procedures for the implementation of Article 26-A of the LDB, especially Law No. 10,639/2003, 
in upper secondary theater classes, through content connected to the aesthetic universe of the 
comic and laughter from an anti-racist perspective, such as the critique of blackface and an artistic-
pedagogical focus on the circus and Brazilian dark-skinned clowns.
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The memory of my Black-corporeal experience fostered both the disposition and the 
persistence to confront Brazil’s systemic racism. This dialogue with the world reinforced the need to 
share, through this writing, anti-racist artistic-pedagogical practices in basic education and—why 
not—in other levels of education and educational contexts as well. I thus envisage that different 
teaching and learning contexts may draw on studies and practices related to the universe of the 
comic and laughter from an intentionally anti-racist aesthetic-corporeal perspective.

Therefore, with my Black body, I move forward… I continue… In/through… Samambaia… 
Brasília… Federal District… Minas Gerais… Belo Horizonte… São João del Rei… Ouro Preto…
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